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building capacity with school staff. Through quality training and instructional support, we
increase their knowledge, skills and abilities so all students receive a rigorous and effective
educational experience.

We promote all aspects of the educational process through our development and support of
technology. We provide training in the use of essential technology tools that enhance curricular,
instructional and administrative services in our schools and, as a result, opportunities are
expanded for all.

We work collaboratively with colleges and universities and are leaders in state and national
programs. We anticipate needs and opportunities, all with the single purpose of identifying,
developing and implementing programs and practices that, through education, improve the quality
of life in Macomb County.

The Macomb Intermediate School District (MISD) is an Equal Opportunity Employer. It is the policy of the MISD that no person on the basis of
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Inquiries regarding compliance with Section 504, Title X, or the Americans with Disabilities Act may be directed to: Rosetta K. Mullen, Assistant
Superintendent of Human Resources/Legal Affairs and Coordinator under Section 504, Macomb Intermediate School District, 44001 Garfield Road,
Clinton Township, Michigan 48038-1100, (586) 228-3309.

The MISD will provide, upon request with advance notice, appropriate auxiliary aids and services necessary to afford a qualified individual with a
disability equal opportunity to participate in the services, programs and activities conducted by the MISD. To request auxiliary aids or services,
call 586/228-3309; Text Telephone (TTY/TDD) 586/286-8040.



Greetings Educators!

Welcome to the 3" ed. of Data Reference Points for the Michigan School
Improvement Process: Manual for Data Inquiry and Access! School Improvement
Teams and administrators will appreciate the many updates and tools added to this
version. This manual will provide you with a variety of resources to complete
school improvement reports.

Two big changes are in this edition: the inclusion of AdvancED’s ASSIST tool and
the MISchoolData portal. Step by step directions on locating Diagnostics, Goals,
and Plans, and more in the AdvancEd ASSIST tool are included as well as links to
Online Resources. Completing diagnostics and reports couldn’t be easier with help
from the MISchoolData portal, with how-to’s to get you started.

Each section of the updated manual now includes a spotlight on the School
Improvement process, investigation into the diagnostic or report, suggestions for
data inquiry and access, and directions for entering into the ASSIST tool.

Also added to this version is an exciting guided entry into the Title | reports using
the work of Michigan Department of Education Consultant, Sybil Lenzi. In addition,
Jim Gullen has added additional perspective to our School Data Analysis Diagnostic
section. It couldn’t be easier to start the school improvement process with these
guiding documents.

We hope you find these helpful, and we appreciate your feedback and comments.
Yours in Education,

Lisa Guzzardo Asaro, Ed.S. Jennifer Parker-Moore, Ed.D.
lasaro@misd.net jpmoore@misd.net

@AdvanCEU @AI School

Data
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Chapter 8

Michigan Continuous School Improvement
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STP Components for Submission

Component VI.

Title I
Targeted Assistance
& School-wide
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Title I Schools only

Due
SEPTEMBER
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In This Section...

SIP Componentlfor Submission in September

Title | Components for Title | Schools

Targeted Assistance OR School-wide Diagnostics

The Title | Components, either Targeted Assistance OR
School-wide Diagnostics (TA/SW) is REQUIRED by the
Office of Field Service for all Title | schools. These
diagnostics are aligned to the Title | Components
required by all Title | schools. All Title | SCHOOLS must
attach: Title | School-Parent Compact, Parent
Involvement “Plan” (legislation calls this the school-level

policy), the Professional Learning Plan and Calendar to

AdvancED" “

ASSIST =%

Titl

Januany 2013

illustrate the “sustained and ongoing” nature of the PD. These

documents are uploaded intothe® Addi t i onal
Diagnostic

Requirements

e | Targeted Assistance Diagnostic

"\
ASSIST“‘!«

Title | Schoolwide Diagnostic

Wiichigan Department of Educatior

”

MICHIGAN\&

Education

Templates with Comments
Sybil Lenzi, (Title | facilitator/trainer) helps

Template with comments for meeting the | schools complete their Title | Targeted
MDE OFS Targeted Assistance Rubric | Assistance or Title | School-wide required

components. She has provided comments

Developed by Sybil Lenzi | within the template to guide schools and
January 2013 facilitators engaged in the activities specific

Targeted Assistance OR School-wide Diagnostics in ASSIST

The Targeted Assistance OR School-wide Diagnostics (TA/SW)

are accessed by clicking on the Diagnostic & Survey tab in
ASSIST. To complete your required diagnostic click on the

to Title | Target Assistance or School-wide
schools.

ASSIST

Start a Diagnostic button, select the School Targeted Assistance or School-wide Diagnostic Report
from the drop down menu, write a description label using the next school year and name of this
report (Date/Targeted Assistance or Date/School-wide), and then by clicking the Start a

Diagnostic button your report is ready for responses.
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Component VI.

Title I: Targeted Assistance and School-wide Diagnostics
& >

Michigan Continuous School Improvem

GATHER
Getting Ready
Collect School Data
Build School Profile

Analyze Data
Set Goals

Set Measurable Objectives
Com ?_c;:.l elnt VI. Research Best Practice
Itle

Targeted Assistance and
School-wide

Title | Targeted Assistance Diagnostic

This diagnostic tool is aligned to requirements for Title | Targeted Assistance schools. As described in
sections 1111(b)(1), 1114 (b)(1)(A)] and 1309(2) of the Elementary and Secondary Education Act (ESEA),
the comprehensive needs assessment (CNA) requirement is met by completing a School Data
Profile/Analysis (SDP/A), School Process Profile, and Summary Report. The comprehensive needs
assessment must be completed prior to creating a new plan or annually updating an existing school
improvement plan. Use the results of the comprehensive needs assessment to develop
Goals/Objectives/Strategies and Activities. Ensure that the Gap Statements and Causes for Gaps included
in the Goals information address all four measures of data: student achievement data, school
programs/process data, perceptions data (must include teachers and parents; student data is
encouraged), and demographic data. The Comprehensive Needs Assessment must also take into account
the needs of migratory children as defined in Title I, Part C, Section 1309(2).

Title | School-wide Diagnostic

This diagnostic tool is aligned to requirements for Title | Schoolwide schools. As described in sections
1111(b)(1), 1114 (b)(1)(A)] and 1309(2) of the Elementary and Secondary Education Act (ESEA), the
comprehensive needs assessment (CNA) requirement is met by completing a School Data Profile/Analysis
(SDP/A), School Process Profile, and Summary Report. The comprehensive needs assessment must be
completed prior to creating a new plan or annually updating an existing school improvement plan. Use the
results of the comprehensive needs assessment to develop Goals/Objectives/Strategies and Activities.
Ensure that the Gap Statements and Causes for Gaps included in the Goals information address all four
measures of data: student achievement data, school programs/process data, perceptions data (must
include teachers and parents; student data is encouraged), and demographic data. The Comprehensive
Needs Assessment must also take into account the needs of migratory children as defined in Title I, Part C,
Section 1309(2).
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Title | Targeted Assistance Diagnostic ) ]
Use the following TEMPLATE and Template with comments for meeting the

COMMENTS to complete your own MDE OFS Targeted Assistance Rubric
documents and reports.

Component 1: Needs Assessment
1.

Developed by Sybil Lenzi
January 2013

How was the comprehensive needs
assessment conducted?

Who, What, When, Where and HOW?

Strongly urge you to address ALL 4 types of data (Achievement, Perception, Program/Proce
Demographic).

Consider the role Parents play in this and the input they provide. aféat mivolvement
component #8vill ask about this.

. What process was used to identify children who are failing or most at risk of failing to meet the

state core curriculum standards in the four core academic areas?

What “PROCESS” is wused? Describe BY cont
Studies]

Who is mvolved in the identification?

How often is the identification collected, updated, etc?

How is the data keptcharts, lists, what?

This can be a good place to also discuss EXIT criteria as well.

Note the Legislative Citation in the rubric on pagésvéhich speak to other issues that would
“automatically” make a student eligible f

. What were the established multiple and educationally related objective criteria that ensured the

needs assessment process was consistently used to identify students by grade level and content
area who are failing or most at risk of failing to meet the state core curriculum standards in the
four core academic areas?

Measuring all 4 content areasfeeder school info is especially important

Consistent by grade level

Consistent by content area

Again.refer to the L edgfithe fulbrit forcréeriato selectstudents o
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. For schools with preschool through grade 2: What criteria were used to identify young students

who are failing or most at risk of failing to meet the state’s challenging content and student
performance standards?

Preschool through grade 2 shall be selected solely on teacher recommendation, parent inte
and developmentally appropriate measures.

Look at the Legislation @tton on pages 3 and 4 regarding how students who attended Head
Start, Even Start, Early Reading First, or a Title$pzeh o o | (or Michigan’
years are eligible for services.

Component 2: Services to Eligible Students

1.

What Title 1, Part A program services are provided to ensure eligible children receive
supplemental assistance?

DESCRIBE the services..the grades, the fr
ALL 4 content areas..even if Title | does
(reading/writing), Math, Science and Social Studies.

1 Are they getting MORE and different? How often? When?

1 Implementing the required district curriculum and using #adliook is NOT more and

different.

It must be clear WHAT is provided by WHOM. You should paint a clear picture of what Title
provides—and what else is done to provide assistance in all 4 content areas.

Component 3: Incorporated Into Existing School Program Planning

1.

How is program planning for eligible students incorporated into the existing School Improvement
planning process?

Describe HOW Title | program planning is incorporated into the School Improvement Plan:
91 Are Title | staff part of the plaimg team?
I Are the interventions/services from Title | included in the SIP?
Title 1 should clearly be a part of the planning process for overall school improvenwhtist a
separate issue.
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Component 4: Instructional Strategies

1. Which strategies in the plan focus on helping eligible students reach the State’s standards?
List the strategies for supporting students who are farthest from the standards. Are they get
MORE and different? How often? When? How are they provided (by whom or whaityjddal

2. Which research-based methods and strategies in the plan increase the quality and quantity of
instruction for eligible students?

CHECK for research citations for these st
9 Are the strategies aligned (based on the causes for gaps or thed#ith the needs

assessment)?
91 Do the research citations make sense for the strategies listed?
T NO websites! NO Text books! We’'re | o

Are the research citati ons apapel(authar,titleaate)?d g

3. What evidence indicates that extended (supplemental) learning time helps an accelerated quality
curriculum?

How are the services and interventions
Are they getting MORE and different? Hdien? When?

How is the school monitoring the progress of students receiving services to ensure that the
interventions and services are making a d

C

4. What evidence indicates that students are rarely pulled from their regular classroom to receive
supplemental instruction (e.g. extended learning opportunities)?

Describing how the students are still getting the basic delivery of curriculum by their classrog
teacher needs to be clear.

Title | must not interfere wh their normal instruction.

Title | must be clearly supplemental in nature.

Component 5: Title | and Regular Education Coordination
1. In what ways do ongoing coordination and integration occur between regular education and the

supplemental Title 1, Part A program?

Describe the ongoing coordination between regular education and supplemental Title | prog
f How do the programs “communicate”?

f How is information ®“shared”?

1 What role does Title | staff play in the school?

1 How does the Title | staff work @ooperation with the regular classroom teachers?
1 How are decisions made about students entering/exiting the program?

IF APPLICABLE: Are services for LEP students iraludeel they treated like a separate,
ancillary program? LEP students ARE Titlgible students.  If there are NO LEP/ELL studen
STATE such!
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2. For schools with preschool, the school connects with preschool age children beyond once a year
visitation to the kindergarten classroom? [NOTE: This is NOT what the rubric asks] If the school
has a KINDERGARTEN, YOU MUST ADDRESS THIS. See the Targeted Assistance Rubric page 8. The
correct statement: “The TA program plan includes a description of the transition plan for
preschool age children that involves more than a once a year visitation to the kindergarten
classroom.”

IF the school has a kindergarten:

The TA program plan includes a description of the transition plan for preschool age children
involvesmore than a once a year visitation to the kindergarten classroom.

1 Morevisits?

Training for parents or teachers?

Orientations?

Communications over time?

NOT just a kindergarten “round wup
1 Resource materials provided?

NOTE that this is NOT the same as the Preschool Transition requirement for Schoolwide Title |
schools.

=A =4 =4 =4

Not required of middle schools or high schools...or schools without a kindergarten.

Component 6: Instruction by Highly Qualified Staff
1. Do all of the instructional paraprofessionals meet the NCLB requirements for highly qualified? If

no, what is the number that is not highly qualified? What action is being taken to meet this
requirement?

SelfExplanatory

2. Do all of the teachers meet the NCLB requirements for highly qualified? If no, what is the number
that is not highly qualified? What action is being taken to meet this requirement?

SelfExplanatory
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Component 7: High Quality and Ongoing Professional Development

1.

What types of ongoing and sustained professional development has the staff received to work
with eligible children or in the regular education program?

NOTE the “ongoing and sustained” statemen
Consider what you have included under Activities in the Goals/Objectives/Strategies.

What training is the staff getting to help them differentiate instruction antétter identify
students who need assistance as well as WHAT they need?

. If appropriate, what types of ongoing and sustained professional development have been

provided to parents, pupil services personnel, and other staff?

What training are your Titledarapr os and t eachers recei vVving

TIP: Make sure the P.D. you mention here for parents lines up with what you say under Par|
Involvement.

Attach a copy of your school’s professional development plan or calendar below.

Component 8: Strategies to Increase Parental Involvement

1.

How were parents involved in the design of the TA program plan?

Look beyond this sectierare parents included in stakeholder groups, perception data, etc?

Are there opportunities identified for parentstiave input in the plan and Title | program in oth¢
parts of the plan?

. How were parents involved in the implementation of the TA program plan?

Consider the 10 Components of the TA plan. What role can parents play in supporting the
to carry outthis program and plan?

. How were parents involved in the evaluation of the TA program plan?

Are parents involved in the evaluation sectigbheck other SIP narratives as well.

NOTE: The School Level Parent Involvement Policy (see page 12 of Targeted Assistance rubric)
will be attached under the “Additional Requirements” Diagnostic.

. How will the parent involvement activities be evaluated?

So.how have you determined WHAT activitie
Check your school level parent involvement policiH@W the school carries out Section 1118
through (f). Have parents had input or evaluated any of those?

When you conduct parent activities, how do you get feedback from the parents about the toj
timing, relevance, etc?
Do you have a Parent Advigagroup (or PTO leadership) who provide suggestions and feedbsd
How often do you seek out their input? How do you collect it?
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. How will the parent involvement activities outlined in Section 1118 € (1)-(5) and (14) and Section
1118 (f) be implemented?

Activities outlined in section 1118 (e)(1) through (5) and (14) and section 1118 (f) must be cl
included in the plan.

Check the Legislative Citation of the rubric (page 10) for these activities:

(e) (1) Assist parents in understanding
to monitor their child’ s progress.
(2) Provide materials and training to help parents work with their children.
(3) Train staffo build effective parent involvement.
(4) Collaborate with other programs to coordinate parent involvement.
(5) Provide information in a format and language that parents can understand.
(14) Provide other reasonable qqut for parent involvement as parents may request.

(f) Provide full opportunities for participation of parents with Limited English Proficiency
with disabilities and for parents of migratory children.

. How will the results of the evaluation be used to improve the plan?

This is NOT in the Title | Targeted Rubric (only in the Schoolwide Rubric). However, explair
you use the input from parentssee # 3 and #4 above&o improve the overall plan and program

. How was the school-parent compact developed?

The plan includes the description of the development of the sglameht compact which
addresses parents, students and teachers; and describes a true partnership for learning bet
the home and school.

1 Parents AND Staff worked together to create tbamnpact that outlines the
responsibilities of parents, staff and students to ensure academic achievement.

T Note the wording..does it “sound?” I i ke
Used with parents of Title | TARGETED students as this is a Targeted program.

. How is the parent compact used at elementary-level parent teacher conferences?

The compact is useghnuallyat the elementary level at parent teacher conferencdt can be
introduced at other times, but MUST BE shared with elementary parents at a coeferenc

Used with parents of Title | TARGETED students as this is a Targeted program.

Outlines responsibilities of Staff, Parents and Students (all 3).

Middle and High Schools can share the compact under other circumstances, but there need
a “pecsonatt” made with its use. Just s

NOTE: The Title | School-Parent Compact (see page 12 of Targeted Assistance rubric) will be
attached under the “Additional Requirements” Diagnostic.

128



9. What is the plan to provide individual student academic assessment results in a language parents
can understand?
Describes how the school will provide individual student academic assessmentinasults
language the parents can understand, including an interpretaon of those results, to the parent
of a child who participates in the academic assessments required by Section 11HBAIE
assessments.
f Not just Limited English, butfor@tampe. “ u
1 Not just sending home aodument--how can they get an interpretation???
Referring to State Assessments and standa
Career Ready).

Component 9: Coordination of Title | and Other Resources
1. How are the Federal, State and local programs coordinated and integrated to serve eligible

children?

Programs and resources are coordinated and integrated.
9 Some sort of listing of resources should be present.

1 The description of the resourc#igstrates how the school uses these resources to
promote or implement school improvement.

Al so check the “fiscal resources” |isted
Improvement plan (SIP).
Not everything is a State or Federal fund

that support the Title | students? What about your ISD/ESA?

2. In what ways does the plan show coordination and integration of: Federal, State and local
programs and services in a manner applicable to the grade levels of the school: violence
prevention programs, nutrition programs, housing programs, Head Start, adult education,
vocational and technical education, and job training?

The school must include the types of programs identified above, IF APPLICABLE.

Not all schools receive support in the areasiified above.

Certainly nutrition programs are present in all these schools (Free or Reduced lunch, breakf
programs, etc).

Head Start or GRSP (Great Start Readiness Program) is often cited in the Preschool Transil
section of component #5.

Theseaesources should be repeated even if they have been cited in other parts of the plan.
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Component 10: Ongoing Review of Student Progress
1. How is eligible student progress reviewed on an ongoing basis?
The plan provides a DESCRIPTION of how the profpesti@pating students is:
i Monitored
1 Ongoing/frequent review

1 Look back at component #how are these services being evaluated for their impact o
students? Are they making any difference at all?

1
Again, the issue of EXITING students from servicesiswortof st ati ng her ¢
already stated it earlier.

2. How is the TA program revised to meet the needs of eligible students?
SelfExplanatory

3. How have teachers been trained to identify students who need additional assistance or trained on
how to implement student achievement standards in the classroom?

HOW is this information used to provide TRAINING to teachers in order to better identify stu
who need assistance or HOW to best implement student achievement standards in their
classroo?

Evaluation
NOTE: This is NOT a Targeted Assistance Plan Rubric Requirement---but it IS part of the process of
Continuous School Improvement. This has been patterned after the Schoolwide Plan requirements, and it
fulfills PA 25 requirements for an annual review of the plan.
1. How does the school evaluate at least annually the implementation of the targeted assistance
program?
| Note the word ANNUALLY

2. How does the school evaluate the results achieved by the targeted assistance program using data
from the State’s annual assessments and other indicators of academic achievement?
RESULTS of the TA program..State and OTHEF{

3. How does the school determine whether the targeted assistance program has been effective in
increasing the achievement of eligible students who are furthest from achieving the standards?
How do you measure the EFFECTI VENESS of t
in place--you NEED to. Consider what you have stated in other components of this plan reg
the progress monitoring of Title | students.

4. What process is followed by the school to revise the plan, as necessary, based on the evaluation,
to ensure continuous improvement of eligible students in the targeted assistance program?
| Describe PROCESS. \
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Title | Schoolwide Diagnostic

Use the following TEMPLATE and
COMMENTS to complete your own

documents and reports.

Developed by Sybil Lenzi

Template with comments for meeting the
MDE OFS Targeted Assistance Rubric

January 2013

Component 1: Comprehensive Needs Assessment

1.

How was the comprehensive needs assessment conducted?

Who was involved (stakeholders), when did the needs assessment take place, etc:

NOTE: Do not overlook the role of PARENTS in this component.

What were the results of the comprehensive needs assessment?

WHAT are the GAPS???

Student Achievement

What was discovered:

Il nclude the school’'s | ast 3 years of
aggregate):
Il nclude the resul ts ashforfall 2082 foBthesstheol: s T ¢

Program/Process (the School Process Rubrics 40/90 or NCA’s Self Assessment or
ASSIST-SA at a minimum)

What was discovered:

Perceptions (Parents and Staff at a minimum)

What was discovered:

Demographic (Student Body at a minimum) NOTE: This includes mobility, discipline,
attendance data.

What was discovered:
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3. What conclusions were drawn from the results?

What are the CAUSES for the GAPS????

What are your areas of priority :
1. Content Areas
Subgroup Concerns
Perception Issues
Demographic trends
Professional Development Needs
Program Changes
Changes in Services Provided
Other

NGO ®WDN

4. What information was concluded as a result of analyzing perception, student achievement, school
programs/process, and demographic data?

Student Achievement

What was concluded:

Program/Process (the School Process Rubrics 40/90 or NCA’s Self Assessment or ASSIST-SA at a
minimum)

What was concluded:

Perceptions (Parents and Staff at a minimum)

What was concluded:

Demographic (Student Body at a minimum) NOTE: This includes mobility, discipline, attendance
data.

What was concluded:

5. How are the school goals connected to priority needs and the needs assessment?

Alignment to GOALS
Explain which Priority areas have beéantified for establishing GOALSs:

Which subgroups (if any) will be the focus of objectives and interventions:

Explain WHY any content area is not included in goals, or how all content areas are covere
goals you have chosen.
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How do the goals portray a clear and detailed analysis of multiple types of data?

What data was examined to determine the goals?

Student Achievement
What was examined:

Adequate Yearly Progress (by subject, by subgroup, by aggregate):
Top to Bottom list results for f&012 for the school:
Program/Process (the School Process Rubrics 40/90 or NCA’s Self Assessment or ASSIST-SA at a

minimum)
What was examined:

Perceptions (Parents and Staff at a minimum)
What was examined:

Parents:

Staff:

Demographic (Student Body at a minimum) NOTE: This includes mobility, discipline, attendance
data.
What was examined:

How do the goals address the needs of the whole school population and special recognition to
children who are disadvantaged?

Consider speaking to the leveksstrategies (those for ALL and those for students who are fart
from the standards/subgroups of greatest concern).

Component 2: Schoolwide Reform Strategies

5.

Which strategies in the schoolwide plan focus on helping all students reach the State’s standards?

Outline the strategies you will implement for ALL students by content areas for which you ha
written goals:

Reading:

Writing:

Math:

Science:

Social Studies:
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6. Which research-based methods and strategies in the schoolwide plan increase the quality and
quantity of instruction?
Focus on improving instruction:

Focus on increasing instruction:

7. Which research-based reform strategies in the schoolwide plan align with the findings of the

needs assessment?

Think in terms oESaddafr etsisé nagc hihev ¢ BANIS g a
Comprehensive Needs Assessment.

8. Which strategies in the schoolwide plan provide an enriched and accelerated curriculum for select
students and support progress for all students?

Note that &adaenoelehatedhdis referring—noeta cl
gifted/talented program.

9. Which strategies in the schoolwide plan provide a level of interventions for students who need the
most instructional support?

Outline the strategies you withplement for students who are NOT meeting standards by cont
areas for which you have writtengoald hi s shoul d correspond t
Addi tional Assistance?”:

Reading:

Writing:

Math:

Science:

Social Studies:

Component 3: Instruction by Highly Qualified Staff
3. Do all of the instructional paraprofessionals meet the NCLB requirements for highly qualified? If

no, what is the number that is not highly qualified and what is being done to address this?
NOTE: A schoolwide program must have all highly qualified instructional staff.
| Your information here |

4. Do all of the teachers meet the NCLB requirements for highly qualified? If no, what is the number
that is not highly qualified and what is being done to address this?
NOTE: A schoolwide program must have all highly qualified instructional staff.
| Your information here \
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Component 4: Strategies to Attract Highly Qualified Teachers
1. What is the school’s teacher turnover rate for this school year?

Describe thdevel of change in teachers from the one year to next.
Provide an explanation of the cause of the turnover, if appropriate.
The point is whether or not the school ca3

2. What is the experience level of key teaching and learning personnel?

Do not use averages. Do not list teacher names. YEARS of experience.

Indicate how many teaching staff you have and provide a breakdown of humbers or pércent
years (Of a teaching staff of X number of teachers, X % have 0=4 years experience, X20 ha
years, etc).

3. What are specific initiatives the school has implemented to attract and retain high quality teachers
regardless of the turnover rate?

Thisis where you speak to the qualities of the school that would cause a HQ teacher to WAN
work there..and STAY there. This require
teachers.

4. What are specific initiatives the district has implemented to attract and retain highly qualified
teachers regardless of the turnover rate?

This is where you speak to the qualities of the DISTRICT that would cause a HQ teacher to
wor k t h eAYehera.n This @Juires a response even if the DISTRICT is not actively r
teachers. Consider speaking to the Human Resources/Personnel department of your Distriq
to include their approach to recruiting.

5. If there is a high turnover rate, what initiatives has the school implemented to attempt to lower
the turnover rate of highly qualified teachers?
| Self Explanatory

Component 5: High Quality and Ongoing Professional Development
1. What types of professional development has the staff received that is aligned with the

comprehensive needs assessment and the goals of the school improvement plan?

Consider what you are including in the ACTIVITIES of your goals.
Pay close attention to the issue of P.D.

2. Describe how this professional development is “sustained and ongoing.”
Attach a copy of your school's professional

To illustrate this, describe the p.d. that will be continued from one year to the next and the p
that will cycle.
Describe the P.D. that is carried on over the course of the year on a given initiative.

The point is that “one shot workshops”™ i §
Don't overl ook coaching and other forms g
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Component 6: Strategies to Increase Parental Involvement

10.

How were parents involved in the design of the schoolwide plan?

Take a look back at what is written in the Comprehensive Needs Assessment section earliel
did parents have a VOICE in zhoolwide plan? Have you included parents in other areas
regarding “stakehol ders”? Be consistent

11.

How were parents involved in the implementation of the schoolwide plan?

Consider the 10 Schoolwide Components and the role the parents COULD play in each one
In what way can parents help you to carry out the schoolwide plan?

12.

How were parents involved in the evaluation of the schoolwide plan?

Be consistent with other arsavhere you discuss parents as stakeholders in the evaluation of
plan and SW program.

13.

Does the school have a Title | Parent Involvement policy that addresses how the school carries out
the required activities of ESEA Section 1118 (c) through (f)?
A copy of thechool level Parent Involvement Policy (plan) must be attached.

Answer the question. The policy/plan is attached in the ADDITIONAL REQUIREMENTS se
the ASSIST Diagnostics.

14.

How is the school carrying out the activities outlined in ESEA Section 1118 (e ) 1-5, 14 and (f )?

1118 (e) Building Capacity for Involvement—Describe HOW each of these is taking place:

1. Provide assistance to parents to understand content standards, assessments, Title |
programming, monitoring child’'s progress

2. Provide materials and training for parents

3. Training for school staff on the importandegparent involvement

4. Coordinate with parent involvement in other programs in the school
5. Provide information in a format that is understandable to parents
14. Provide other reasonable support as requested

1118 (f) Accessibility for disabled parents, LEP parents, parents of migratory children: Describe
how you handle (or will handle) each of these parent groups.

NOTE: These items are repeated in the Parent Involvement Policy. Be consistent!
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15.

16.

17.

18.

19.

20.

How will the parent involvement component of the schoolwide plan be evaluated?

DESCRIBE and be consistent with other sections.

How will the results of the evaluation be used to improve the schoolwide program?

DESCRIBE

How was the school-parent compact developed?

Role of Parents and Staff irCOLLABORATIVE development of the compact:

How is the parent compact used at elementary-level parent teacher conferences?

Describe how the Compact is shared with paremi® matter WHAT level!
However, elementary schools MUST share the compacPatrant Teacher Conference.

Remember : face to face, personal contact
SchoolParent compact!

How is the parent compact shared with middle school or high school parents (depending on the
grade span of the school)?

Describe how the Compact is shared with pared® matter WHAT level!
Remember : face to face, personal contact
SchoolParent compact!

How does the school provide individual student academic assessment results in a language the
parents can understand?

User Friendly:
Limited English:
Parents with Disabilities:

Literacy Issues:
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Component 7: Preschool Transition Strategies
1. In what ways does the school connect with preschool age children more than a once a year

visitation to the kindergarten classroom?
NOTE: Middle and high schools are not required to address this question; however, schools

targeting an “Exceptional”™ rating on the Tit
regarding transitioning efforts for entering or exiting students. Schools afgpast to respond
should put “N/A” in the box bel ow.

Visitation & ot her s tschad aigiereMORE THAN ancen ne c t

2. What types of training does the school provide preschool parents and/or preschool teachers on
the skills preschool age children will need when they enter kindergarten?
NOTE: Middle and high schools are not required to address this question. Institutions that do not
have preschool should put “N/A” in the box b

Training for parents and/or preschool teachers:

Component 8: Teacher Participation in Making Assessment Decisions
1. How do teachers provide their input into the decisions regarding the use of school-based

academic assessments?

What decisions are made based on the assessmenish @s student identification for
interventions, changes in instruction, communication with parents, etc); How the information
shared, what assessments are used, how often, etc.

2. How are teachers involved in student achievement data analysis for the purpose of improving the
academic achievement of all students?

Self Explanatory
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Component 9: Timely and Additional Assistance to Students Having Difficulty Mastering the Standards
What is the process to identify students who experience difficulty mastering the State’s academic

1.

achievement assessment standards at an advanced or proficient level?

English Language Arts

Reading

Grade Span:

Identification/Criteria for Selection:

Writing
Grade Span:
Identification/Criteria for Selection:

Math
GradeSpan:
Identification/Criteria for Selection:

Science
Grade Span:
Identification/Criteria for Selection:

Social Studies
Grade Span:
Identification/Criteria for Selection:

How is timely, effective, additional assistance provided to students who are experiencing difficulty
mastering the State’s academic achievement assessment standards at an advanced or proficient

level?

English Language Arts
Reading

Grade Span:
Interventions:

Writing
Grade Span:
Interventions:

Math
Grade Span:
Interventions:

Science
Grade Span:
Interventions:

Social Studies
Grade Span:
Interventions:
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3. How are students’ individual needs being addressed through differentiated instruction in the
classroom?

Describe how the differentiation of instruction addresses individual student academicméesls
classroom It must be clear that individual student needs are being addressed IN THE CLASS
Describe the WAYS in whi cthi actliamssgs"r.oom t eac

Component 10: Coordination and Integration of Federal, State and Local Programs and Resources
1. In what ways are the programs coordinated and integrated toward the achievement of the

schoolwide goals?

Be descriptive! You are trying to illustrate how these resources support the goals and
strategies of your plan.

FEDERAL RESOURCES, PROGRAMS & GRANTS:
STATE RESOURCES, PROGRAMS & GRANTS:
LOCAL RESOURCES, PROGRAMS & GRANTS:

2. List the State, Federal and local programs that are consolidated/coordinated in the schoolwide
program and describe how all programs and resources are coordinated and integrated toward the
achievement of the schoolwide goals.

LIST! CHECK WITH BUSINESS OFFICE AND CENTRAL OFFICE TO TRY TO INCLUDE A FULL
LISTING **NOTE: If the school is participating in a fiscal consolidated program, this section
will need to explain that consolidation/pooling of funds.

Describe WHAT they provide or do for the schoolwide program and goals.

FEDERAL RESOURCES, PROGRAKST&®GR
STATE RESOURCES, PROGRAMS & GRANTS:
LOCAL RESOURCES, PROGRAMS & GRANTS:

3. Describe how the school will use the resources from Title | and other sources to implement the
ten required schoolwide components.

SORT THE ITEMS ABOVE INTO WHICH OF THE 10 COMPONENTS EACH SUPPORTS.
1. Comprehensive Needs Assessment:
2. Schoolwide Reform Strategies:
3. Highly Qualified Staff:
4. Attract and Retain Highly Qualified Staff:
5. Professional Development:
6. Parental Involvement:
7. Preschool Transition:
8. Assessment Decisions:
9. Timely & Additional Assistance:
10. Coordination & Integration of Federal, State & Local Resources:
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How does the school coordinate and integrate the following Federal, State and local services in a
manner applicable to the grade level to support achievement of the schoolwide goals: violence
prevention programs, nutrition programs, housing programs, Head Start, adult education,
vocational and technical education, and job training.

NOTE: Not all schools receive all of the funding sources mentioned.

List only those that the school actually receives which fit this narrative. Most schools have g
nutritonpr ogram (free and reduced lunch progr
addressing all these categories. Speak only to the ones the school actually has.

Evaluation:

1.

How does the school evaluate at least annually the implementation of the schoolwide program?

At least annually-that is the point. How are you evaluating the IMPLEMENTATION of the
program? .. remember the role of PARENTS!!

How does the school evaluate the results achieved by the schoolwide program using data from
the State’s annual assessments and other indicators of academic achievement?

How are you evaluating the RESULTI® impact of the PROGRAM on student achievement?
remember the role of PARENTS!!

How does the school determine whether the schoolwide program has been effective in increasing
the achievement of students who are furthest from achieving the standards?

How are you monitoring the PROGRAM s i mpa
PARENTS!

What process is followed by the school to revise the plan, as necessary, based on the evaluation,
to ensure continuous improvement of students in the schoolwide program?

Self Explanatory..remember the role of PA
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Entering the Title I Diagnostics in ASSIST

Using the Diagnostics & Surveys tab within ASSIST, select the Diagnostics tab.

DEMO School

Diagnostics & Surveys

Assurances Goals & Plans Actions & Reviews Poriiolio

Overview Profile

Diagnostics and Surveys

These Diagnostic and Survey Tools will assist your institution in collecting valuable data to inform your improvement efforts. We encourage
you to use them regularly to gauge your progress.
Diagnostics Surveys Reporis

To create a new diagnosfic, k "Start a Diagnostic'. For existing diagnostics, select a diagnostic name to view/edit the diagnostic.

Start a Diagnostic

Click on “Start a Diagnostic” to select/add the Title | Diagnostic if it does not appear in your Name list. Key
a description, and click “Start”.

Ovenview Profile Diagnostics & Surveys Assurances Goals & Plans Actions & Reviews Portfolio

Start a Diagnostic

Choose a Disgnostic

| Title | Schoohwide Disgnostic [+]

Description

Use this field to distinguish the disgnostics you creste from one another
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As you move through the report, view the status bar for each area of your responses.

Creenview Profile Disgnostics & Surveys ASSUrances Goals & Plans Actions & Reviews Partfolio

Title | Schoolwide Diagnostic

13-14 hool Title | Schoolwide Diagnostic

This diagnostic is based on specific reguirements for Tile | Schoolwide Schools as defined by the MDE Office of Field Services. The
diagnostic contains 47 open-ended guestions. All questions require s response. Only schools with an MDE affiliation should have sccess to
this diagnostic. Only schools with a Title | Schoolwide status. per MDE. in their AS5IST Profile will have a task requiring the completion and
submissiom of this diagnostic.

Component 1: Comprehensive Needs Assessment

1 of T items are completed

Component 2: Schoolwide Reform Strategies

0 of & items are completed

Component 3: Instruction by Highly Qualified Staff

2 of 2 items are completed

Component 4: Strategies to Attract Highly Gualified Teachers

4 of & items are completed

Component 5: High Quality and Ongoing Professional Development

0 of 2 items are completed
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